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Abstract 
intermediate EFL learners studying in a language centre in Iran participated in this study and they were randomly 
assigned to two groups (control and experimental). To make sure of the initial comparability of the two groups, they 
had a writing test and the TEIQue-ASF was administered prior to the experiment. Then, learners of the experimental 
group went through emotional activities and those in the control group were taught under the ordinary approaches 
that did not place any emphasis on the emotional content or words.  
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1. Introduction 
For decades, schools have tried to predict which students would do well both in higher education and 
in the workplace. The tools they used to make their best guess were standardized achievement tests and 
IQ scores. Recent studies, however, indicate that there may be a better predictor--the measurement of a 
 (Bar-on and Parker, 2000). Experts now believe that success is influenced 
emotional intelligence. Therefore, if teachers are concerned with helping students develop their L2 
abilities, they might want not only to improve their emotional intelligence skills but also reduce foreign 
language anxiety, if possible. 
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According to Harvard Psychologist Daniel Goleman (1995), emotional intelligence is a combination of 
five characteristics: 
motivating oneself (emotional control, the ability to delay gratification), d) recognizing emotions in 
others, and e) handling relationships. Emotional Quotient (EQ) is about the intelligent use of emotions 
and utilizing the power or information contained in emotion to make effective decisions (Ciarrochi and 
Mayer, 2007). According to this definition, emotional intelligence provides the bedrock for the 
development of a large number of competencies that help learners perform more effectively. Among the 
many factors which contribute to second language learning, emotional intelligence could be thought to 
have a pivotal role.  
 
Before the popularity of emotional intelligence in the 1990s, Gardner (1983) proposed the existence of 
seven types of intelligence (to which he has added more, such as natural, spiritual, and existential) 
consisting of linguistic, logical-mathematical, musical, bodily-kinesthetic, spatial, interpersonal, and 
intrapersonal. Of these separate types of intelligences, interpersonal and intrapersonal intelligences, called 
-
understanding of emotions and abilities. Gardner (1993), among other researchers, (e.g. Mayer, Perkins, 
Caruso, and Salovey, 2001), acknowledged that interpersonal and intrapersonal intelligences are 
 
 
Until quite recently, emotional intelligence has not been given much consideration in areas other than 
business and its significance for education, especially foreign language learning, was largely neglected. 
Among those studies which pay attention to the effect of emotional intelligence on academic success in 
education is the one carried out by Stottlemayer (2002). In a study of EQ and its relation to student 
achievement among 200 eleventh and twelfth grade American students in Texas, Stottlemayer found that 
EI skills were statically significant predictors of academic achievement. Rossiter (2003) reports 
differential success in second or foreign language learning as being attributed to individual differences 
such as intelligence, aptitude, personality, motivation, attitude and anxiety. More recently Downey, 
Mountstephen, Lloyd, Hansen and Stough (2008) found that high EI contributes to increased motivation, 
planning, and decision making, which positively influence academic performance. 
 
Recently a growing body of literature has begun to support the predictive validity of emotional 
intelligence in EFL/ESL contexts. Dewaele, Petrides and Furnham (2008) pointed to a negative 
tension and apprehension specifically associated with second language (L2) contexts, including speaking, 
ability to recognize, employ, comprehend and manage emotions, more important in language learning 
than possessing high intelligence values. Abdolrezapour and Tavakoli (2012) found a high positive 
Also, a positive 
 
 
But to date, virtually no research has studied the effects of emotional intelligence on writing 
performance in second language context. So, this study sets out to investigate the influence of making 
students aware of their emotions as far as their writing performance is concerned. 
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2. The purpose and research question 
 
There are some 
avoiding pain, negative self-image, unrealistic expectations, and blaming others. When these obstacles 
preclude learners to use their emotional intelligence, people end up acting in unsuccessful ways. The goal 
of this study is to make the students aware of emotions and help them overcome obstacles in learning. 
Moreover, the study attempts to determine whether emotional intelligence strategy has any effect on EFL 
iting performance ability. 
 
3. Method 
3.1. Subjects 
 
Forty four students studying Interchange2 in a private language institute in Iran participated in this 
study. The students were native speakers of Farsi and had taken English for three to four years. There 
were two classes, one taken as our experimental group with 20 students and the other our control group 
with 24 students. All participants were female and they varied in age from 13 to 18 years with an average 
of 16. Relations between the teacher (aged 24 when the study was carried out) and the students were 
relaxed and friendly. 
 
3.2 Instruments 
 
Since the study was intended to evaluate the effect of the emotional intelligence strategy on writing 
materialize the independent variable in the classroom, some sort of literary texts were prepared.  
 
TEIQue (Petrides, et al., 2006) comprised of 30 items was used. TEIQue-ASF is a simplified version, in 
terms of wording and syntactic complexity, of the adult short form of the TEIQue developed for use with 
adolescents aged 12-18 years. All items are sampled from the 15 subscales of the adult trait EI sampling 
domain (two items per subscale). The test yields scores on four factors, namely well-being (covering self-
esteem, happiness, and optimism), self-control (covering low impulsiveness, stress management, and 
emotion regulation), emotionality (covering emotion expression, relationships, empathy, and emotion 
perception), and sociability (covering assertiveness, emotion management, and social awareness) in 
-ASF 
indicated higher levels of trait EI. We opted for the short version with 10-minute completion time, 
because we had time limitation and there was a concern that individuals might not be able to complete the 
longer version (e.g. due to reading difficulties). Subjects responded on a 7-point Likert scale continuum 
the test was found to be high (Cronbach
construct validity of the questionnaire. 
 
Some pieces of literary works including short stories with highly emotional content were given to the 
students with the intention of encouraging them to talk about their emotions and raising their emotional 
intelligence. The literary readings assigned to the experimental group were selected from the book Steps 
To Understanding (Hill, 1980) and those for our control group were from the same book with the 
distinction that they were selected in a way that there were no emotional words included for this group.   
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3.3. Procedures  
 
In order to investigate the effect of emotional intelligence strategy on writing performance, the 
following procedure was applied. 
1- To commence the study, students were asked to write on a topic in order to check the 
 
2- Participants were asked to complete the TEIQue-ASF. 
3- ligence was introduced to the subjects of experimental group 
to make students aware of their feelings. 
4- Some pieces of literary work including short stories with highly emotional content were given to 
the students in the experimental group to encourage them to talk about their emotions and to 
raise their emotional intelligence. According to Ghosn, literature can nurture emotional 
intelligence by providing vicarious emotional experiences that may help shape the brain circuits 
for empathy (Ghosn, 1998, 1999). Also, Pinsent (1996) has argued that the lack of exposure to 
stories may actually limit the development of empathy in children. After reading each piece of 
literary work, the learner was asked to write on a topic. The topic was compatible with the topic 
of the story. While the stories given to the students of our control group were void of emotional 
words and they followed ordinary procedures which were followed in the institute. In addition, 
their writing topics were taken from their books.   
5- Students were asked to write on another topic and TEIQue-ASF was given to subjects at the end 
of the study, i.e. after two months. 
  
3.4. Data analysis 
To assess learner's writing, a scoring sheet adapted from Arnold (1991) and Tompkins (2004) was 
native-  writing, and their fundamental aims 
and process-oriented philosophies were very much in line with the aims of this study. The sheet focused 
on the three broad categories: Content, Organization, and Language. All the writing sheets were marked 
by the researcher and two expert research colleagues and any differences in assessment were discussed 
until an agreement was reached (Scores obtained were out of 60). Then, scores obtained from both tests 
(i.e. writing and TEIQue-ASF) were submitted to SPSS to perform the following statistical procedures. 
First, in order to determine the equivalence of the two groups of the study, the means and standard 
deviations were computed prior to the study.  The results are shown in Table 1. 
 
Table 1. Descriptive Statistics of Writing and TEIQue-ASF on Pre-tests 
Group                  Variables            N                Mean                           Std. Deviation        Std. Error Mean 
CG Writing 24 46.5333 3.69 1.95 
TEIQue-ASF 24 106.20 15.1525 3.91 
EG Writing 20 46.6111 4.29 1.01 
TEIQue-ASF 20 109 14.4135 3.39 
 
As evident in the table, there was no difference between the two groups before the experiment started 
and the two groups started with the same writing level. Then, to investigate the effectiveness of 
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introducing emotional intelligence strategy to the students, a post-test was administered. The data was 
then analysed via independent sample T-test. 
4. Results 
In order to investigate the research question posed in this study, it was formulated in the following null 
hypothesis: 
 
There is no significant difference between the means of writing scores of the subjects in the 
experimental group and those of the control group. 
 
Before testing the hypothesis utilizing t-test, we needed to check the normality of distribution using 
such indices as Kurtosis and Skewness. Then, independent sample t-test was performed. Table 2 presents 
the descriptive statistics for both groups regarding writing performance and TEIQue-ASF. As it shows, 
there is a difference between the mean scores of the two groups in the post-test. The mean score of the 
control group in writing is 48.20 (out of 60) while that of our experimental group is 53.16 and in TEIQue-
ASF our experimental group had a higher mean than the control group. Table 3 points to the fact that this 
difference is statically significant (.00 < .05) 
 
Table 2. Descriptive Statistics of Writing scores and TEIQue-ASF on Post-tests 
Group Variables  N Mean Std. Deviation Std. Error Mean 
CG Writing  24 48.20 1.81 .4680 
TEIQue-ASF 24 107.22 8.38 2.16 
EG Writing  20 53.16 3.18 .7508 
TEIQue-ASF 20 119.33 14.12 3.32 
 
Table 3. Independent T-tests for EG and CG on Post-tests 
Test df Sig. (2-tailed) Mean Difference 
Writing 42 .008* -4.96 
TEIQue-ASF 42 .009* -12.11 
*Indicates that the means of the two groups differ significantly (p < 0.05). 
 
Data analysis conducted in this part yielded a number of findings which will be discussed in the following 
section.  
5. Discussion 
 
Based on the results presented in the previous section, it is obvious that the experimental group 
performed much better on the post-test than the control group. That is, there was an improvement in the 
writing performance of the experimental group from 48.20 to 53.16 while the control group remained 
approximately the same. So, results rejected the null hypothesis under investigation. The findings also 
indicated that the students who had been through literature response activities scored significantly higher 
in the posttest than the students who were taught under traditional approach. Thus, introducing EI strategy 
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The results of this study adds a new dimension to the growing body of research regarding the 
association between EI and academic success in general and L2 oral performance in particular 
(Abdolrezapour, in press; Abdolrezapour and Tavakoli, 2012; Dewaele, et al. 2008).  This study was an 
attempt to ope
intrapersonal and interpersonal aspects while engaged with writing activities. The results of this study are 
in line with the findings of previous research (Annette, 1998; Haller, Child, & Walberg, 1988). Results, 
-- the 
capacity to actively consider the thoughts and feelings of other people.  
 
Also, the findings of this study are consistent with those of Aki (2006), who found that language 
learning is a concept that depends on both the learner and the instructor in terms of human psychology 
and interpersonal communication. According to Aki (2006), what is important in language learning is not 
high intelligence values; rather, it is being emotionally intelligent, that is, having the ability to recognize, 
employ, comprehend and manage emotions. 
 
joining with both the reading teacher as well as with the 
author and characters throughout the reading process. Emotional intelligence can be a powerful skill for 
mastering any complex skill in a social context such as the classroom or tutoring situation. Students can 
comprehend the directions provided by the teacher better.  
 
Interestingly enough, the experiment was appealing to the students. When I explained to these students 
what the purpose of the study was namely, to discover what might be the effect of dealing with 
emotions on their writing performance they were all enthusiastic about and interested in taking part in 
it. In addition to understanding that their participation would provide valuable information for teachers of 
writing, they were excited by such notions as emotional intelligence and affective factors. They had never 
thought about their emotions, at this level of awareness, and the possibility of its effect on their language 
. 
 
 
Unlike IQ, current research indicates that EI levels can be increased through the application of EI 
training programs (Abdolrezapour and Tavakoli, 2012; Weare and Gray, 2003). EI training programs 
should be adopted by school systems for use with their school principals. This should take place with a 
focus on the development of programs that are designed to (1) educate people with respect to the 
relevance of emotional intelligence to their learning environment, (2) assess their relative strengths and 
weaknesses, and (3) provide a framework to develop and enhance their ability to interact with others with 
greater emotional intelligence. 
 
6. Conclusion  
 
This study sought to examine the influence of introducing emotional intelligence to the students on 
their writing performance. To achieve this goal some literature response activities were performed in the 
class. The results of the study showed that the experimental group made some improvement in their 
writing performance. The control group, however, showed no improvement on their post-tests. 
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By analysing the data it was revealed that introducing emotional intelligence strategy has a 
 that it makes sense for 
school systems to seek out and utilize principles with higher levels of EI for students in EFL classrooms 
in an effort to promote increased performance. 
 
Accordingly, we are perhaps in a reasonable position to state the following concluding remarks: 
1. The implementation of emotional intelligence in the EFL classroom was able to make students 
intra-personally and interpersonally active all along the class hour. 
2. The atmosphere created by using EI in the classroom (as reported) made teacher/student 
relationships more humane and reduced class control problems. 
3. As was observed in the Classroom, this method caused the students to be more involved with 
using socio- e busy in 
through reading and writing. 
4. It can thus be concluded though speculative, by this method, that the students seemed to apply 
both their right and left hemispheres brain functioning; the former for preparing emotional 
responses, and the latter for intelligent ones. 
 
Educational leadership programs should also consider the implications of research in the field of EI 
and consider the value of adding EI training to their current curriculum. Based on the obtained findings 
and their relevant discussion went above we can, in effect, draw several implications which are likely to 
be useful for EFL teachers and practitioners in our country. First and foremost, by using such EI approach 
to teaching  writing or any other language skill, EFL teachers may be able to involve the students with 
more socio-
 the class, when working on their learning through listening, speaking and 
reading. Also, it provides the teacher and curriculum designer with an attempt to integrate emotional 
intelligence activities with the textbook materials which they can benefit from. Finally, it provides 
empirical evidence on the utility of emotional intelligence strategy in teaching English in Iran. 
 
Like many other studies, the present study was faced with some limitations which could impede the 
generalization of the results to other situations. First and foremost, if a larger sample size were 
considered, the obtained results could have been more significant and reasonable than they are now. 
Second, although the implementation of EI approach in an EFL classroom may prove to be incentive and 
useful for students, teachers may lag behind so as to terminate the formal syllabus in due time. Finally, 
the practical problem is that, to appropriately use such a procedure in the classroom requires more 
competent and experienced instructors that are almost always unavailable. 
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Appendix A 
 
Adapted from Arnold, R. (1991), p. 40-45 and Tompkins Gail, E. (2004), p.171.  
Please mark the most suitable box for each item 
 
A. Content Excellent5 Good4 Average3 Below 
Ave. 2 
Poor1 
1. Ideas are interesting.      
2. Ideas are well developed.      
3. Ideas are original and creative.      
4. Audience and purpose(s) are considered.      
B. Organization      
1. Appropriate Paragraphing is sued.      
2. Ideas are logically presented.      
3. Connectives are appropriately used.      
C. Language      
1. There is good choice of vocabulary.      
2. There is a variety of phrase and sentence patterns.      
3. Different tenses are correctly used.      
4. Spelling and punctuation re correct.      
5. Other aspects of language are appropriately used (articles,      
 
